
 
 
 
 
 
 

 Whole School Policy

 for Special Education

 Clerihan N.S.

 Introductory Statement

1. This policy was devised by the Principal, Staff and Special Education

Team of Clerihan National School in February 2009 and has been

reviewed and updated in 2011, 2014 ,2016, 2017, 2022.

It has been devised, bearing in mind the following reference materials:

● Special Educational Needs – A Continuum of Support (Guidelines for

Teachers and Resource Pack for Teachers), NEPS and DES, 2007

● Behavioural, Emotional and Social Difficulties – A Continuum of

Support, NEPS and DES, 2007

● Department of Education and Science Special Education Circular SP

ED 02/05.

● Education Act 1998.

● Learning Support Guidelines 2000.

● Draft Guidelines for Teachers of Students with Mild General

Learning Disabilities.

● Draft Guidelines for Teachers of Students with Moderate General

Learning Disabilities.

● Autistic Spectrum Disorder, an Introduction (Department of

Education and Science).

● Understanding Dyslexia: Challenges and Opportunities (Department

of Education and Science).

● Education for Persons with Special Educational Needs Act 2004

(EPSEN 2004)

● NCSE Guidelines on the Individual Education Plan Process (2006).

● Special Education Support Service (SESS) website

● Circular 13/17

● Guidelines for Primary Schools: Supporting Pupils with Special

Education Needs in Mainstream Schools.

● GDPR (2018)

● Education Welfare Act (2000)

● New Irish Exemption Circular 54/2022.



● Clerihan NS Admissions Policy

● Special Needs Assistant Circular 35/2022

● NCCA Exceptionally Able Draft Guidelines for Teachers

The policy will be subject to review once every two years or more often,

should the need of the school community dictate otherwise. It is proposed

that the next review will take place in 2022.

Relationship to characteristic spirit of the school

Clerihan National School seeks to provide an inclusive and appropriate

education for all pupils of the school. Each and every child in our school can

enrich our whole school community.

Principal Aim of Special Education

The principal aim of special education provision is to optimise the learning

process in order to enable pupils with learning difficulties to achieve

adequate levels of proficiency in literacy and numeracy before leaving

primary school.

Inclusion

Clerihan N.S. welcomes students with Special Educational Needs (SEN)

and recognises “the need to provide that the education of people with such

needs shall wherever possible take place in an inclusive environment”. We

aim to ensure that these students are encouraged to participate in school

life as far as is reasonably practicable and that no student is bullied or

singled out for unfair treatment as a consequence of a disability.

● Proactive steps are taken to ensure that the school provides an

inclusive environment that is supportive and non –judgemental, e.g.

● Mentoring for playing on the yard with senior-end children

assisting the infants;

● Buddy System between various classes for Reading / Gaeilge /

Music;

● Social skills group lessons provided through S.E.T.'s

● SPHE lessons focussing on Inclusion and 'Anti-Bullying';

● School's Completion Services;

● Health Promoting School activities focusing on promotion of

Wellness and positive Mental Health – Wellness Week.).

● All pupils are entitled to their breaks and playtimes. Special

Needs pupils are supported and monitored by the SNAs and the



Teacher on duty on the yard. Special arrangements and

management programmes will be supported by all staff.

Special Class for Children with Autism

Clerihan National School has two special education classes for children with

autism. We aim to provide an optimum learning environment for the 12

children in our special classes which is safe, visual, structured, predictable,

encouraging, stimulating, interesting and challenging. Teachers & SNA’s

work with the children to help them regulate, experience/engage in the

Curriculum & integrate with age appropriate peers socially & academically

(where appropriate), thereby enabling them to reach their potential, Bus

escorts travel with the children on buses to ensure safe collection, travel to

& from school & safe drop off.

International Students and Ethnic Minority Groups

Our school welcomes pupils of all nationalities and cultures. All children

have an equal right to education. In order to fulfil this right, differences will

be respected and valued. Our school will be proactive in challenging racism.

The school will promote an environment in which cultural differences can be

explored and respected, where pupils can learn from each other, and where

co-operative learning activities are employed across the curriculum. The

‘Buddy’ system will be used as a whole school system to help the child to

integrate and settle into their new environment.

Policy Rationale

The core of the policy is that all children should experience success at

school. This policy aims to identify at the earliest possible opportunity,

children who may have learning difficulties and put in place a whole school

staged approach in response to their needs.

Principles

Effective learning programmes are based on the following principles;

● Effective whole school policies and parental involvement .

● Prevention of failure

● Provision of intense early intervention.

● Direction of resources towards pupils in greatest need.

Aims and Objectives

The primary aims/objectives of the policy are to :

1. Facilitate improved pupil learning.

2. Create a procedure for monitoring achievement.



3. Track learning processes which assist the long and short term

planning of teachers.

4. Co-ordinate assessment procedures on a whole school basis involving

parents and pupils in managing strengths and weaknesses.

Subsidiary Aims

1. To enable pupils identified as needing intervention to participate in

the full curriculum at their level.

2. To develop positive self-esteem and attitudes about school and

learning.

3. To enable pupils to monitor their own learning and become

independent learners.

4. Promote collaboration among teachers in the implementation of

whole school policies on learning support for these pupils.

5. To establish early intervention programmes designed to

prevent/reduce difficulties in learning.

 Policy Content

This policy is geared towards using assessment to inform planning and

identify the needs of all pupils including the exceptionally gifted so that

adequate strategies are in place early enough to facilitate appropriate

intervention. These strategies may include pupil self-assessment, pupil

profiling, communication between parents and teacher,

modification/differentiation of teaching programmes and School Support

Plans.

Identified Needs:

Teaching supports are deployed according to identified needs rather than

being based on a diagnosis of a disability. Those with the highest level of

need should have access to the greatest level of support. In addition to

literacy and numeracy difficulties, many pupils will have specific needs in

such areas as oral language, social interaction, behaviour, emotional, motor,

sensory development and application to learning.

Support will be given as deemed necessary and in line with the Continuum

of Support.

Exceptional Ability/ Gifted Pupils

From the Report of the Special Education Review Committee 1993, pupils

who are exceptionally able or talented are those who have demonstrated

their capacity to achieve high performance in one or more of the following

areas:

● General intellectual ability

● Specific academic aptitude



● Creative or productive thinking

● Leadership ability

● Visual and performing arts

● Mechanical aptitude

● Psychomotor abilities e.g. in athletics, gymnastics.

A working definition in school would say that children with ability at the

98th percentile levels in at least one area are seen as having special needs.(

Ed. Act 1998). Gifted pupils may be identified by:

● review of annual standardised tests scores

● NRIT

● Teacher observation

● Peer and Parent Appraisal

● Referral through other individuals or organisations.

Pupils who meet the criteria for exceptionally able (IQ of 130+) may be

offered an augmented and differentiated curriculum and information will be

available regarding the relevant outside agencies. The class teacher and the

designated support teacher will collaborate in order to support these pupils

within the class setting. They will link with Parents in order to pass on

information regarding referral, assessment and programmes at CYTI (Irish

Centre for Talented Youth) (Ref: Information from Irish Centre for Talented

Youth D.C.U. - http://www.dcu.ie/ctyi ) Further information available online

in the NCCA Publication Draft Guidelines for Teachers: Exceptionally Able

Students 2007.

Staged Approach to Special Ed. Intervention

Mainstream teachers, Special Ed. Teachers and the Principal assume

shared responsibility in implementing the Staged Approach to Intervention

in our Continuum of Support. (See Appendix 1 – The Continuum of Support)

At Stage 1 (Classroom Support Plan) Personnel involved: Class teacher.

Special Education Team will be consulted for advice and assistance.

The class teacher considers how to differentiate the learning programme

effectively to accommodate the needs of all pupils in the class.

A classroom support plan is developed and / or adjusted over time for those

pupils who do not respond appropriately to the differentiated programme.

This is informed by:

 Parental consultation

 Teacher observation records

 Teacher-designed measures /assessments

 Basic needs checklist *

 Learning environment checklist*

 Pupil consultation - My Thoughts About School Checklist

 Literacy and numeracy tests

 Screening tests of language skills

http://www.dcu.ie/ctyi


 Individual Needs at a Glance

A Classroom Support plan runs for a period of time and is subject to review.

At Stage 2 (School Support Plan) Personnel involved: Special Education

Teacher in consultation with Class Teacher.

At this level a Support Plan is devised and informed by:

 Teacher observation records

 Teacher-designed measures / assessments

 Learning environment checklist

 Parent and pupil interviews

 Diagnostic assessments in literacy/numeracy

 Formal observation of behaviour including ABC charts, frequency

measures

 Functional assessment as appropriate, including screening measure for

social, emotional and behavioural difficulties

A support plan at this level may detail suitable teaching approaches

including team-teaching, small group or individual tuition.

A School Support Plan operates for an agreed period of time and is subject

to review.

At Stage 3 (School Support Plus Plan-Planning Sheet & Targets) Personnel

involved: Class Teacher, Special Education Teacher, outside agencies.

This level of the Continuum is informed by a detailed, systematic approach

to information gathering and assessment using a broad range of formal and

informal assessment tools, reports from outside professionals (as

appropriate) and may include:

 Teacher observation and teacher-designed measures

 Parent and pupil interviews

 Functional assessment

*These checklists are available in the Continuum of Support Guidelines for

Teachers



Stage 1 Stage 2 Stage 3

Parents have a role at all times and the lines of communication must

always be kept open.

The NEPS psychologist may be consulted for advice / support by the SEN

team at any stage in the continuum of support.

Targets

Good target setting is central to effective teaching and learning for pupils

with special educational needs. There are four guiding principles when

devising targets for pupils. Targets should be:

● Linked to assessment

● Strengths based

● Linked to interventions

● Developed collaboratively

● Few in number

● Priority learning needs

● Focus on SMART targets - Specific, Measurable, Attainable,

Relevant, and Time-Bound.

Student Support File

– A list of students at each Stage of the School Support Continuum is

maintained in the 'Special Educational Team Annual Review Book' that is

kept in the Special Ed. Rooms. The SEN team co-ordinate and revise this

list in consultation with the NEPS psychologist.

(SEE APPENDIX 2 – Continuum of Support TEMPLATES)

Roles and Responsibilities

The role of special education support is a collaborative responsibility shared

by all: The Board of Management, Principal, Class Teacher, Special

Education Teacher, parents and children. It is important that everyone

contributes in the planning and implementation of the School Plan on

special education provision.



 Role of Principal

● Assigning staff strategically to teaching roles including special

education roles.

● Co-ordinating teacher’s work to ensure continuity of provision for all

pupils.

● Assume overall responsibility for the development and

implementation of the schools policies on learning support and

special needs.

● Work with parents & teachers in the development of the school plan

on special education needs.

● Monitor the implementation of the school plan on special educational

needs on an on-going basis and communicate with principals and

teachers who are involved in a cluster situation.

● Monitor the selection of pupils for supplementary teaching.

● Assume direct responsibility for co-ordinating special educational

needs services.

● Oversee the implementation of a whole school assessment and

screening programme to identify pupils with very low achievement

and learning difficulties so that these pupils can be provided with the

support they need.

● Keep teachers informed about the external assessment services that

are available and the procedures to be followed in initiating referrals.

● Help teachers increase their knowledge and skills in the area of

special education.

● Ensure that whole school procedures are established to facilitate the

effective involvement of parents, pupils and external

professionals/agencies.

● Facilitate the continuing professional development of all teachers in

relation to education of pupils with special educational needs and

ensure that all school staff are clear regarding their roles and

responsibilities in this area.

Some of these duties may be delegated to individual members of staff or

teams with the principal maintaining overall responsibility for the school’s

provision for pupils with special educational needs.

 Role of the Class Teacher

The class teacher has primary responsibility for the progress of all the

pupils in the class including those selected for supplementary teaching. In

supporting the development and implementation of the school plan on

learning support the class teacher should:



● Implement teaching programmes/classroom support plans which

optimise the learning of all pupils and to the greatest extent possible

to prevent the emergence of learning difficulties.

● Implement the school policy on screening and selecting pupils for

supplementary teaching in English and Mathematics from Senior

Infants / 1
st

to 6
th

by administering appropriate screening tests:

Drumcondra Early Literacy Test, Micra-T, Sigma-T, Drumcondra

Tests.

● For each pupil identified as requiring further support draw up a

Classroom Support Plan (Stage 1 Intervention). Identify appropriate

learning targets and also organise classroom activities to achieve

those targets.

● With regard to teaching children with low achievement the following

approaches and methods are recommended:

1. Modify questioning and presentation techniques to maximise

involvement of pupils with low achievement in class activities.

2. Group teaching

3. Place emphasis on oral language development across the

curriculum.

4. Provide children with extra tutoring

5. Set learning targets at appropriate levels.

6. Provide learning activities and materials which are suitably

challenging yet ensure success.

7. Carry out error analysis of pupils' work to pinpoint specific

areas of difficulty.

8. Set up a “buddy” system in class: High collaboratively working

with low achievers, peer tutoring, paired reading.

● For each pupil who progresses to Stage 2 School Support

Intervention, collaborate with the Special Ed. teacher in drawing up

a School Support Plan.

● The Class Teacher has the responsibility for drawing up a 'Individual

Needs at a Glance' document for their whole class. This will outline

the various children who are in need of informal and formal

differentiation in-class. It is a very useful resource to ensure that

each child’s needs are being acknowledged, planned for and met, i.e.

that the curriculum is being differentiated according to the varying

needs within a class – needs may vary from educational needs

(literacy/numeracy), language needs, social needs, motor needs, etc.

We do not solely differentiate for children diagnosed with specific

difficulties. This document can then be used informing the next class

teacher at the end of year handover of classes. (See Appendix 3 –

Individual Needs at a Glance)

Role of Special Education Needs Co-Ordinator (Post Holder)

The role of the Special Needs Co-ordinator is to:

● Oversee the day to day operation of the S.E.N policy.



● Co-ordinate provision for the children with Special Educational

Needs collaboratively within the SEN team setting.

● Liaise with, advise and support colleagues in order to facilitate

planning for Special Needs pupils.

● Liaise with and advise S.N.A. with regard to supporting the pupils.

● Liaise with and support parents.

● Oversee and store the records and assessments, Tests and Support

Plans of all children with Special Needs in conjunction with the

Principal.

● Liaise with all external agencies concerned with the pupils, along

with support teachers.

● Monitor and evaluate S.E.N. provision regularly at SEN team

meetings.

● Contribute to in-service training of staff.

● Provide support and a mentoring system to new Special Needs

Teachers.

● Facilitate regular meetings of the Special Education Team within

school.

● Involvement in devising and monitoring behavioural support plan

where necessary in conjunction with other assigned posts and the

principal.

● Draw up timetables for the provision of special education support.

● Making Department Of Education returns in June.

Role of Special Education Teacher

The Special Education Teacher should collaborate closely and their work

will include:

● Pupil baseline assessments to diagnose pupils' individual areas of

difficulty.

● Assisting in the implementation of a broad range of whole school

strategies designed to enhance early learning and prevent learning

difficulties (e.g. ‘Team Teaching - Stations for Literacy and Numeracy

in Infant Classes, Literacy Lift Off - LLO, Reading Recovery

Programme).

● Development of School Support Plans or School Support Plan Plus for

each pupil in receipt of supplementary teaching in consultation with

class teachers, pupils and parents. These should be drawn up

bi-annually (September and February).

● Maintaining a weekly planning and progress record or equivalent for

each individual or group receiving supplementary teaching. (SEE

Appendix 4 – Templates for Weekly Planning and Progress Record)

● Delivering early intervention programmes and providing

supplementary teaching in English, Maths and Social Skills to pupils

from Junior Infants to 2
nd
and to those in the senior section of the

school who experience low achievement in these areas.



● Co-ordinating the development of whole school procedures for the

selection of pupils for supplementary teaching in line with the

selection criteria specified in our school policy and input from

teachers and parents.

● Contributing to the development of policy on learning at the whole

school level and at the cluster level.

● Providing advice to class teachers in such areas as individual pupil

assessment and programme planning as well as approaches to

language development, reading, writing, mathematics and

social/emotional and behavioural development.

● Contributing at the school level to decision making regarding the

purchase of learning resources, books and materials for use in the

classroom and learning support rooms.

● Liaising/consulting with external agencies such as NEPS, Speech and

Language Therapy, Occupational Therapy, Primary Care / CDNT,

CAMHS and private psychologists, to arrange assessments and

special provisions for pupils with special needs.

● Maintaining a list of pupils who are receiving supplementary

teaching.

● Meeting with parents of children receiving supplementary teaching to

discuss targets and ways in which attainments of targets can be

supported at home.

● Co-ordinating the applications to SENO for SNA assistance/Assistive

Technology.

Role of Special Education Needs Support Team

The Principal, Special Ed. Co-ordinator, Special Education Teachers from

the Sp. Ed. Needs support team (SEN team) in our school.

● The team meets on at least a termly basis to review provision and to

oversee the development, implementation of special education

provision.

● The SEN team analyse the 'Student Support File' / the standardised

results and teacher/parent concerns in order to identify children in

need of supplementary teaching and/or sensory intervention.

● The team will monitor the selection of pupils following the

Continuum of Support.

● The team also creates a list of students to go forward for

psychological / further assessment and liaise with the NEPS

psychologist in deciding the priority order for assessment.

Role of the Board Of Management

● To oversee the development, implementation and review of the

provision of special education in our school.

● Ensure adequate classroom accommodation and teaching resources

are provided for the special education staff.



● Provide a secure facility for the storage of records relating to pupils in

receipt of special education and support services.

● Monitor and review applications for the Special Classes in line with

our Admission Policy.

Role of Special Needs Assistant (SNA)

The duties assigned to SNA are in line with Circular 07/02 and 35/22 as

follows

● Preparation and tidying up of classroom(s) in which the

pupil(s) with special needs is/are being taught.

● Assisting children to board and alight from school buses.

Where necessary, travel as an escort on school buses may be required.

● Special assistance as necessary for pupils with particular

difficulties e.g. helping physically disabled pupils with typing or writing.

● Assistance with clothing, feeding, toileting and general

hygiene.

● Assisting on out-of-school visits, walks and similar activities.

● Assisting the teachers in the supervision of pupils with special

needs during assembly, recreational and dispersal periods.

● Accompanying individuals or small groups who may have to be

withdrawn temporarily from the classroom.

● General assistance to the class teachers, under the direction of

the Principal, with duties of a non-teaching nature (sensory break for

emotional regulation).

● Where a Special Needs Assistant has been appointed to assist

a school in catering for a specific pupil, duties should be modified to support

the particular needs of that child.

Role of Parents

The role of the parents is vital in the success of support for pupils with

special needs. Parents contribute by

● Regular communication with the Class Teacher and Support Teacher,

may include if children display restraint-collapse type behaviours at

home after school.

● Fostering a positive attitude about school and learning in the child.

● Encouraging and supporting homework tasks.

Role of the Pupils

It is important that pupils become involved in the development,

implementation, and review of their own learning programme, depending on

their age.

By doing so they can:

● Become more independent active learners

● Become aware of different learning styles



● Become aware of their own strengths and needs

● Enjoy success and evaluate their progress

● Enjoy many curricular and extra-curricular activities which would

not be practical in the mainstream classroom.

● Develop ownership of the skills and strategies taught during

Supplementary Teaching and apply these strategies and skills in

their mainstream class situation.

Internal Provision

Prevention Strategies

● Development of agreed approaches to language development and to

teaching other aspects of English and Maths in order to ensure

progression and continuity from class to class.

● Provision of additional support in language development and relevant

early literacy and mathematical skills to pupils who need it.

● Involvement of parents in learning development and learning support

strategies.

● Implementation of paired/guided reading programmes involving

adults, parents and pupils in the school.

● Classroom Management strategies are provided using materials and

resources from the 'BESD Continuum of Support' Book from NEPS

(Green Book).

Early Intervention Programme

Implementation of Early Intervention Programmes in the early primary

classes is in place in Clerihan N.S. as an effective response to identifying

and meeting the needs of children with low achievement.

These programmes will

● be based on a shared expectation of success by everyone involved.

● Involve in-class support, station teaching and / or withdrawal in a

one-to-one or a group basis based on specific needs.

● Include a strong focus on oral language which lays the foundation for

meaningful reading.

● Emphasise phonological / phonemic awareness activities.

● Engage the children in frequent supervised oral and silent reading of

texts at appropriate levels and monitor their comprehension.

● Stress the interconnected nature of listening, speaking, reading and

writing.

● In Maths focus is to be on language development and the

development of mathematical procedures and concepts, using

strategies from programmes such as ‘Ready, Set, Go’ and ‘Mata sa

Rang’.



● Children who have received Early Intervention and are identified as

needing further support will follow the Staged Approach to

Intervention – e.g. Classroom Support Plans where necessary and

their profiles may be discussed with the NEPS psychologist when

appropriate.

Supplementary Teaching Programmes

 Supplementary Teaching Programmes will:

● Be based on a shared expectation of success by everyone involved.

● Involve small group teaching or “one to one” teaching or working with

the class where the Class Teacher and Special Ed. team work

together with the class.

● Special Ed. Team may free the Class Teacher to work with

individuals or a group with learning difficulties.

● After review if concern remains for a child/children, the Special

Education Needs Team in the school may be consulted about the

desirability of a move to the next stage.

Reading Recovery

● Children will be identified at the end of Junior Infants as possible

candidates for Reading Recovery screening.

● The qualifying children who should, where possible, be between

5.9months and 6.6 months will have a classroom support checklist

document completed by the class teacher prior to commencing the

programme.

● Once they begin Reading Recovery the pupil will then be on Stage 2

of the Continuum of Support Plan.

Emotional and Behavioural Needs

These difficulties may arise due to various differing reasons. It would be

important to identify the trigger to emotional trauma and behavioural

difficulties. Reward systems are available throughout the school according

to suitability and age appropriate levels. Positive attitudes are adopted and

supported in working with these children and their difficulties. Parents and

other personnel are important and vital to supporting the staff in dealing

with these difficulties. Expertise is acquired by staff being involved in

courses and in-service training in Behavioural Management strategies, i.e.

A.BA, Restorative Justice, Incredible Years Programmes etc. Behavioural

Management Programmes are drawn up in collaboration with Special Ed.

Co-coordinator, Special Ed. Teachers, Class Teachers, SNAs, Parents, pupils

and the Principal.

Social Skills Programmes

SET are involved in the facilitation of social skills programmes, including



Time to Talk - Oral Language and Social Interaction Classes

Fun Friends

Friends for Life

Zones of Regulation

Self-Esteem, Skills to Build Self Worth (Middle & Upper)

A Lust for Life

Roots of Empathy

Timetabling

● Special Ed. Team and Class Teachers will endeavour to timetable in

such a way as to cause minimum disruption and to allow children to

fully access the curriculum.

● Timetabling for Special Ed. Provision may be drafted in June of the

previous school year, where possible the younger classes will receive

their support earlier in the day.

● LLO occurs for 6 weeks in the first and third terms. These slots in the

timetable will be re-allocated to pupils with most needs outside of the

LLO programme.

Assessment and Reporting

We undertake to carry out a staged approach to Assessment/Intervention

and Review as per circular 13/17

Stage 1: Teacher screens, checklists, profiles and uses standardised

tests and then will implement class based plan in relevant areas

of learning for weaker pupils.

Stage 2: If concerns still exist after a reasonable period of time on

Stage 1 referral to Special Ed. Teacher with parental

permission for further diagnostic testing will be implemented.

If significant concerns remain after working within our

Special Education model it may be necessary to go to

Stage 3.

Stage 3: The school formally requests a consultation with NEPS and

where appropriate an assessment with a specialist from outside

Order of children to receive Supplementary Support

This is a priority listing used in Clerihan N.S. for identifying the children to

receive supplementary support under the Continuum of Support . Any child

identified to receive support will follow the Staged Approach.

1. Infants/First class: Early Intervention Programme

2. Children performing below the 10
th

/12
th

percentile in

standardised English tests : Micra T and Drumcondra English.



3. Children performing below the 10
th

percentile in standardised

tests of achievement in maths: Sigma T and Drumcondra Maths.

4. Children who are recommended for additional support by outside

agencies based on assessment by psychologists (e.g. children

diagnosed with Specific Learning Difficulty).

5. Pupils performing below the 20
th
percentile in standardised test of

achievement in English.

6. Pupils performing below the 20
th
percentile in standardised test of

achievement in Mathematics.

7. The progress of any child who has dropped 14 standard scores in

the standardised literacy/numeracy test will be analysed and

results queried for possible further support in the following school

year, be that at in-class support, Stage 1 or learning support,

Stage 2 levels.

Discontinuing Supplementary Teaching

● A meeting at the end of each instructional term where the targets

have been met and the pupil on assessment is performing above the

percentile laid down the criteria for receiving support and

supplementary teaching is to be discontinued. Parents to be informed

if supplementary teaching is to be discontinued.

Liaising with Parents

Effective communication with parents is critically important to the success

of an intervention programme. The following are suggestions as to how

parents can be involved in the learning support programme.

● Inform parents regarding the purpose and procedures of the special

education team.

Parents could be encouraged to;

● read to and with their child and perhaps visit the library.

● develop children’s oral language through discussion.

● create a home environment where learning can thrive.

● select books that interest children.

● develop children’s reasoning and problem solving

● counting, measuring and other activities involving number.

Liaison between Class Teacher and Parent

● Once the pupil has come to the attention of the school because of

identified needs, it will be possible for the class teacher, in the

context of ongoing contact with the pupil, to make parents aware

of the situation and to ascertain the parent’s views about the

child’s performance at school.

● At the 'Parent Induction' meeting for incoming Junior Infants

children, parents are informed that children will be screened and

assessed where necessary as part of Early Intervention in



Clerihan N.S. When a concern arises, parents will be informed by

the class teacher and the 'Continuum Of Support' will be

implemented at that stage.

● If diagnostic assessment is to be used with a student outside of

Early Intervention (i.e. 2
nd

- 6
th

class), the Class Teacher/SET

Teacher will inform the parents before administration , e.g. DST.

● If children are progressing to Stage 2 of the COS, the support

teacher will make contact with parents to discuss the child's

results/ profile/programme of work at this stage.

● Parents are encouraged to inform class teachers of their concerns,

if any, based on their interactions and observations of their

children's learning at home (ie: e-mail to class teacher. NB, not

through Google Classroom as student can access these notes/

scheduled meeting with class teacher by contacting the secretary).

 Liaison between Special Ed. Teacher and Parent

● Special Ed. Teacher will inform parents of the results of any

diagnostic assessment which has occurred.

● If the child is identified as requiring further supplementary

teaching, the Special Ed. Teacher should discuss the results of

assessment/the learning targets in the child’s plan/the ways in which

targets can be supported.

● At the beginning of each instructional term contact is made

with parents where supplementary teaching is to be continued. Here,

parents may inform the teachers of any new information/concerns

they may have. Parents may be required to fill out a 'Gathering

Information' form to have an input into /voice in their child's plans.

Here they can list their opinions of their child's strengths, needs and

concerns from home. Informal phone calls may also occur to discuss

child's progress. We encourage regular and meaningful

communication between home and school.

Liaising with Outside Agencies

● The SEN Team have the responsibility for co-ordinating the

provision of special needs and liaising with outside agencies. This

will include liaising with external agencies such as psychologists

(NEPS)/occupational therapists/ speech and language therapists/

psychiatric agencies (CAMHS), GPs and the SENO (NCSE) to

arrange referrals, assessments and provision of supports for

pupils with special educational needs. SENCO to be informed of

phone calls to be made and the outcome of such calls.



Methods of Testing Children in Clerihan N.S.

In-Class Testing

The most common form of assessment in our school is teacher observation,

teacher designed tests, checklists, and projects. These informal assessments

are at the discretion of individual teachers. Records of teacher designed

tests are kept by the individual teachers and communicated to the parents

at parent/teacher meetings or end of year reports. Each teacher has

discretion as to the format, administration and frequency of in class testing.

The most common types of informal teacher designed testing in our school

are subject based tests, spellings, checklists and quizzes.

Senior Infants will be screened on letter sound knowledge and letter

formation at the start of Senior Infants-Two Peas Phonological Assessment,

Letter Sound, Letter Name & Blends & Letter Formation Assessment.

Standardised Testing

Standardised testing occurs in May in each school year. The Micra-T or

Drumcondra Reading and the Sigma-T or Drumcondra Maths tests are used

from 1
st
to 6

th
class. The Drumcondra Early Literacy Test is administered in

the Senior Infant class. These tests will be corrected and uploaded to

Aladdin (the school software) by the class teacher.

Each child’s 'Sten' and 'Class-based score' are recorded annually on a sheet

and kept in the assessment folder to be passed on to the next class teacher.

Diagnostic Testing

The administration of diagnostic tests is in keeping with the approach

recommended by Circular 13/17, where a staged approach is used by the

individual class teacher before recourse to diagnostic testing/psychological

assessment. Parents are provided with test results and if an educational

psychological assessment (NEPS) is warranted, parental permission is

sought and a consent form is signed. The principal will facilitate such an

assessment happening.

The Diagnostic tests used in the school are:

● YARC (York Assessment of Reading Comprehension)

● DRA (Diagnostic Reading Analysis)

● SWST (Single Word Spelling Test)

● MALT (Maths Assessment for Learning and Teaching)

● Maths Tracker – Maths Diagnostic Program (CD)

● The Phonological Awareness Test (Sound Linkage)

The Screening Tests used in the school are:

● BPVS (British Picture Vocabulary Scale)

● New Non-Reading Intelligence Test

● CAT-4



● Dyslexia Screening Test.

● Belfield Infant Assessment Programme

● Micra T

● Sigma T

● Drumcondra Literacy and Numeracy.

These tests are administered individually or on a class basis. The

Drumcondra Early Literacy Test and standardised tests in literacy

and numeracy are administered annually on a whole class basis

while the other tests listed are administered individually by the

Special Education Teacher. Screening and teacher/parent

observation/recommendations are used by the school to initiate the

staged approach to intervention.

The Special Education Teacher will screen Second Class using CAT4.

The Special Education Teacher will also administer the BPVS with

Junior Infants at the end of the school year.

Irish Exemption

Children may be eligible for an exemption from Irish as set out in section

2.2. of Circular 54/2022. Children in receipt of SET for literacy support may

qualify for an exemption from Irish. In the event of a child being eligible

under the criteria set out in Circular 54/2022-

1. a parent/guardian makes an application in writing to the principal on

behalf of the pupil

2. receipt of this application is acknowledged & sub paragraph of Circular is

confirmed

3. Parents will be informed of the implications of an exemption from the

study of Irish for the pupil while in primary education and into the future.

4. A signed Certificate of Exemption will be issued to the

parent(s)/guardian(s) and a copy will be held by the school in the pupil’s file.

To support inclusive practices, a pupil who is exempt from the study of Irish

should be included in a meaningful way in aspects of Irish language and

cultural activities in line with his/her ability and interests. It should be

noted that pupils have the option not to exercise the exemption granted,

without any loss of the right to exercise it at a future time.

Where a pupil is currently enrolled in a recognised special school or special

class in a mainstream school or who has previously been enrolled in a

recognised special school or special class in a mainstream school and who is

transitioning to mainstream provision, that pupil is automatically entitled

to an exemption from the study of Irish without an application.

Psychological Assessment



● In line with the Continuum of Support, if significant concerns remain

following Stages 1 and 2 of intervention, it may be necessary to

implement Stage 3 of the process. The Special Ed. Team will formally

request a consultation and, where appropriate, an assessment of need

from a specialist outside the school (e.g. CDNT/Primary

Care/CAMHS/GP).

● In June of each school year, the Special Ed. Team will create a list of

children identified as possibilities for educational assessment with

the NEPS psychologist. Selection of pupils from this list is based on

the following – review of the Continuum of Support highlighting

individuals in need of further referral/ standardised and/or diagnostic

results in-school/ observation of behaviour/ transition to secondary

school.

● The children's profiles are discussed with the NEPS psychologist in

September and ultimately they are responsible for choosing the

children to work with in a given school year based on the priority

needs of the children presented.

● Parents may choose to have their children assessed privately at any

stage and we encourage communication/sharing of these results with

the school in order to ensure provision of support, where required.

● The Special Ed. Teacher liaises with the parents to fill in the referral

forms for the NEPS psychologist which includes the permission for

assessment. Parents and school receive a copy of the

psycho-educational report.

 Record Keeping

Each pupil in receipt of special ed. provision under Stage 2 and 3 model of

support has a file which is stored in the filing cabinet in the special ed.

rooms. This file contains relevant information regarding the child's support

in school, e.g. any official reports from outside agencies available to the

school, a copy of the child's Classroom Support/School Support/School

Support Plus plans put in place for the child, records/notes of meetings with

parents or relevant professionals, any relevant letters regarding child's

special needs, copies of any applications to SENO, copies of any referrals

made to outside agencies. All continuum of support plans are accessible on

Aladdin by relevant staff.

Class teachers maintain a 'Class Assessment Folder'. At the beginning of

the folder is a print-off of the whole-class results in standardised English

and Maths tests from the previous school year. The folder should include a

tab for each individual student and a record of any in-class

non-standardised assessments / Class Support Plans /Individual Needs at a

Glance/Class based standard score record for each child individually, as well

as relevant informal observations / checklists that may be carried out at

class level and professional report recommendations. This folder is passed

on to the next class teacher at the handover of classes and may be used at

the beginning of the following school year to inform planning. The new class

teacher may dispose of teacher designed tests and observations as desired.



End of year reports will be kept on Aladdin. A separate folder will be

maintained with work samples from each child, at the end of each year, to

show progression. All folders should be kept in a locked press in the

classroom. They are then passed from teacher to teacher as the child

progresses through the school and the 'Work Samples' folder should be given

to the child on Transition to Secondary as a celebration of the work they

have completed in school here.

Assessment folders are kept in the strong room until the last child in the

class turns 18 + 7 years further (i.e. 25). They will then be destroyed.

Classroom Support/School Support/School Support Plus storage

Classroom Support/School Support/School Support Plus plans are all

available on aladdin.

After the SET has reviewed the current School Support/School Support Plus

this copy will be stored centrally in the child's file in the filing cabinet in

SET rooms.

When a SET pupil leaves school their file from the SET filing cabinet will be

stored in the strong room indefinitely.

Irish Exemptions: A copy will be kept in the child’s file in SET filing Cabinet

and the centralised Irish Exemptions file in the SET filing cabinet. Class

Teacher has a record of children who have an Irish Exemption recorded in

the ‘Individual Needs at a Glance’ document.

Homework for Children with Special Educational Needs

Differentiation of homework based on children's ability is promoted and

encouraged for every child at every class level. Particular support is given to

children with Special Educational Needs. Teachers are encouraged to liaise

closely with parents when doing so, i.e. certain children may be

experiencing anxiety at home that is not apparent in the school / class

setting. Homework can be differentiated by reducing the quantity /

complexity / more supports given for completion of tasks where needed.

Class Teacher’s expectations of homework should be adjusted accordingly

for children on the Continuum of Support.

Deployment of Staff

The Principal decides on the deployment of staff taking into consideration

the experience of teachers, part-time hours and rooms available. Time is

allocated to administration, planning and consultation at the beginning of

each school year.



● The needs of all pupils who require additional support

determine the manner in which full-time and part-time support

teachers are deployed.

● Whenever possible, pupils with the greatest need are taught by

teachers who have the relevant expertise and commitment and who

have a degree of permanence of status that can guarantee continuity

of provision.

● The training, experience and expertise of teachers are taken

into account by the principal when allocating teaching responsibilities

in respect of pupils with learning needs at School Support and School

Support Plus.

● Timetabling for in-class additional teaching support and for

withdrawal of groups/individuals from mainstream classes is taken

into account in order to ensure an inclusive approach to the education

of the pupils to the greatest extent possible.

● Continued Professional Development (CPD) is recognised,

encouraged and supported throughout the school and particularly in

the Special Ed. setting. Attendance at relevant courses and seminars

is supported wherever possible. Waterford Teacher Centre, the NCSE

and groups such as IATSE and ILSA regularly organise such events

for special ed. teachers. The teacher training colleges also offer

extensive CPD in special education.

Transition to Post Primary

Clerihan N.S. follows the 'Education Passport' transfer process as

recommended by the NCCA.

Principals/ Vice-Principals of the local second level schools also have a local

practise of calling to the school and speaking with the children in 6
th
class,

informing them about their schools, open evenings and at times inviting

children into the school itself to get a 'taster' experience of second level

subjects.

Post primary schools send 'Information Request' forms to the primary school

when a child has been enrolled successfully into their second level school.

We forward the child’s Education Passport to the parent(s)/guardians(s) by

the end of the second week of June. This allows sufficient time for the

parent to contact the teacher in the event of any follow-up queries. Next a

copy of the Education Passport should be sent to the relevant post-primary

school. The Education Passport consists of the 6
th
Class report, parental

form (My Child’s Learning), pupil form (My Learning) along with a copy of

the most recent School Support Plans (if applicable and with parental

permission.)

Pupils transferring at 6
th
class level will be included in all the routines and

programmes put in place for the support of transition to secondary school.

Pupils with special needs may need extra support at this time as it is

recognised that it could be a time of anxiety and change. S.E.T. and class



teachers, parents, S.E.N.O and other relevant professionals (e.g. NEPS

psychologist) involved with a pupil will all be involved in the transition

programme.

Success Criteria

This policy is considered successful if -

● Early identification and intervention is achieved.

● Clarity is achieved regarding procedures involved in the staged

approach.

● Procedures are clear and roles and responsibilities are defined.

● The Special Education team have clearly defined roles and objectives.

● There is efficient transfer of information between teachers.

● Improved standards of academic achievement with the pupil’s

individual learning programme.

● Enabling the discontinuation of the provision of SEN teaching based

on positive assessment results, where applicable.

● Enhanced parental involvement in supporting their child’s learning

needs.

● Increased opportunities for effective communication between school

personnel in relation to pupil’s progress.

● SEN provision in Clerihan N.S. is prioritising Early Intervention of

children from Junior Infants to Rang 1.

Implementation Date

This policy is effective from – December 2022.

Review and Updating of the Special Education Policy

This policy will be reviewed every two years, and changes implemented as

necessary.

Ratification and Communication

The Board of Management will ratify the Special Education Policy. This

policy will be communicated to parents via the Parents’ Association.

Signed: Mr. Séighin Ó Díomasaigh

Chairperson B.O.M.

Date: 30 November 2022


