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Introductory Statement and Rationale 

 

(a) Introductory Statement 

This document is a statement of the aims and objectives, principles and 

strategies for teaching and learning of History in Clerihan N.S. The topics for 

each strand/strand unit were chosen by class teachers with the intention of 

covering some strand units over two years while keeping in mind the spiral 

curriculum at all times. Due to the class structures that exist in the senior end of 

the school, the history curriculum is spread over a three year cycle to ensure all 

aspects of the curriculum are covered effectively. Pupils attached to the senior 

classes will study some aspects of the senior curriculum at a level appropriate to 

their understanding. The class teacher will employ suitable differentiation to 

ensure the curriculum is accessible to all levels of understanding.  

 

(b) Rationale 

History enables children to develop their knowledge and understanding of 

people, events and developments in the past at local, national and international 

levels. History has a valuable role to play in enabling children to learn about, 

and come to value the contributions made in the past by people from different 

ethnic and cultural groups, particularly those from ethnic, social and religious 

minorities. History, as outlined in the SESE: History Curriculum is an 

investigative subject. It emphasises the child's development of knowledge and 

concepts and open and responsible attitudes through working as an historian. 

History is of vital importance as part of our whole School Curriculum in  helping 

the child recognise that our past influences our attitudes, behaviour cultures and 

national identity  and consequently our history is part of who we are today . 

 

The Aims of the Study of History include – 

 To develop an interest in and curiosity about the past 

 To make the child aware of the lives of women, men and children in the 

past and how people and events have had an impact upon each other 

 To develop and understanding of the concepts of change and continuity 

 To provide for the acquisition of concepts and skills associated with 

sequence, time and chronology, appropriate to the developmental stages of 

the child. 

 To allow the child to encounter and use a range of historical evidence 

systematically and critically. 

 To provide opportunities for the child to communicate historical findings 

and interpretations in a variety of ways 

 To foster sensitivity to the impact of conservation and change within local 

and wider environments 

 To help the child recognise and examine the influences of the past on the 

attitudes and behaviour of people today 

 To foster a willingness to explore personal attitudes and values and to 

promote an openness to the possibility of changing one’s own point of view 

 To encourage the child to recognise how past and present actions, events 

and materials may become historically significant 

 To enable the child to acquire a balanced appreciation of cultural and 



historical inheritances from local, national and global contexts. 

 

Finally it should be noted that history has a distinct but complementary role 

with science and geography within SESE. 

 

Vision and Aims 

 

(a) Vision and Link to Ethos 

The Primary School Curriculum celebrates the uniqueness of the child, as it is 

expressed in each child’s personality, intelligence and potential for development. 

It is designed to nurture the child in all dimensions of his life – spiritual, moral, 

cognitive, emotional, imaginative, aesthetic, social and physical.  

 

This history plan is designed to enhance and enrich the lives of all the pupils in 

Clerihan N.S. 

 

 

 

(b) Aims 

Clerihan N.S. hopes that each child, through the History programme, 

will be enabled: 

 Study a range of people and events in the past in order to develop a 

balanced understanding of family, local, national and world history. 

 Learn about the people, events, issues and cultural experiences which 

have helped to shape the local community and the environment 

 Develop an understanding of chronology, in order to place people, events 

and topics studied in a broad historical sequence 

 Acquire some understanding of change and continuity, including an 

awareness of factors which may have caused or prevented change, and 

come to appreciate that events may have a number of causes and 

outcomes 

 Examine and use a range of historical evidence systematically and 

critically, and appreciate the fact that evidence can be interpreted in 

different ways 

 Use imagination and evidence to reconstruct elements of the past 

 Communicate historical understanding in a variety of ways, using 

appropriate language and other techniques or media 

 Develop an appreciation of the perspectives and motives of people in the 

past and accept that individuals and events should be understood in their 

historical context 

 Be aware that the attitudes and behaviour of people may be influenced by 

their understanding of the past and by their past experiences 

 Respect and value a range of opinions and acquire open, questioning 

attitudes to the beliefs, values and motivations of others 

 Develop tolerance towards minorities in society and appreciate the 

contribution of various ethnic, cultural, religious and social groups to the 

evolution of modern Ireland. 



 Develop a sense of personal, local, national, European and wider identities 

through studying the history and cultural inheritance of local and other 

communities. 

 To develop a sense of responsibility for, and a willingness to participate in, 

the preservation of heritage. 

Our school specifically aims to:  

To develop a knowledge and understanding of the History of Clerihan and its 

hinterlands 

To develop History trails in the locality 

 

Curriculum Planning 

 

 The History Curriculum is for all children in the primary school from junior 

infants to sixth class. It is presented in a number of strands which outline the 

historical periods that are to be included in the history programme at each level. 

Each strand includes a number of strand units. Depending on the class level, 

strands include: 

 Myself and my family  

 Story  

 Early people and ancient societies  

 Life, society, work and culture in the past  

 Eras of change and conflict  

 Politics, conflict and society  

 Continuity and change over time 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

Naí. Shóis. 

 

 

Naí. Shin. 

 

Strand: Myself and My Family 

 

 

Strand: Myself and My Family 

Strand Unit:  Strand Unit:  

Myself 

 

Birthdays 

 

Toys from their past 

 

Self-portraits for recording 

 

 

 

Myself 

 

Comparing old photos of themselves 

 

Change in items/self over time 

 

Sequencing across a person’s age 

 

Self-portraits for recording 

My Family or the Family of a Person 

Known to Me 

 

Explore their family and 

relationships 

 

 

 

My Family or the Family of a Person 

Known to Me 

 

Explore their family, relationships 

and chronology of ages 

 

Record significant family events 

 

Strand: Story 

 

 

Strand: Story 

Strand Unit: Strand Unit: 

Stories 

 

Grandparent’s Day 

 

Stories from the Arctic 

(Integration with 

Tíreolaíocht/Eolaíocht) 

 

Chronology in story 

 

Stories through the art 

Stories 

 

Grandparent’s Day 

 

Stories from the Sahara 

(Integration with 

Tíreolaíocht/Eolaíocht) 

 

Chronology/sequencing in story 

 

Stories through the arts 

 

 

 

* linkage between the strands and stand units  

 

 

 



 

Rang I 

 

 

Rang II 

 

Strand: Myself and My Family 

 

 

Strand: Myself and My Family 

Strand Unit:  Strand Unit:  

Myself 

 

All about ‘me’ fact file 

 

Recording birthdays 

 

Recording changes in self on 

timelines 

 

Myself 

 

All About Me – Personal Timeline 

 

Teeth* 

 

When I was…I could… 

My Family or the Family of a 

Person Known to Me 

 

Recording significant family events 

on a timeline 

 

Exploring chronological ages of the 

family and extended family 

 

My Family or the Family of a 

Person Known to Me 

 

Personal Family Trees* 

 

Exploring My Family 

When My Grandparents were 

Young 

 

Changes in:  

the home/buildings 

toys 

clothes 

the farm 

(Integration with Tíreolaíocht) 

 

When My Grandparents were 

Young 

 

Changes in: 

Food 

My local town 

Life in Ireland in the 1960’s 

(Integration with Tíreolaíocht) 

 

 

 

 

Feasts and Festivals in the Past 

 

Christmas in Ireland/Poland and/or 

Spain  

(Integration with Tíreolaíocht) 

 

Halloween 

 

St. Valentine’s Day 

St. Bridget’s Day 

St. Patrick’s Day 

Feasts and Festivals in the Past 

 

Christmas in Ireland/France and/or 

Germany  

(Integration with Tíreolaíocht) 

 

Halloween 

 

St. Valentine’s Day 

St. Bridget’s Day 

St. Patrick’s Day 



 

Easter 

 

 

Easter 

 

Games in the Past 

 

Colours and games in the past 

 

Special Events: The Olympics – 

where applicable 

(Integration with Tíreolaíocht) 

Games in the Past 

 

Games my Grandparents played* 

 

Class visit to the Playground 

 

Special Events: The Olympics – 

where applicable 

(Integration with Tíreolaíocht) 

 

 

Strand: Story 

 

 

Strand: Story 

Strand Unit: Strand Unit: 

Stories 

 

North & South Poles – Ernest 

Shackleton 

(Integration with 

Tíreolaíocht/Eolaíocht) 

 

St. Bridget 

St. Patrick 

 

The Children of Lir 

 

Montpellier Brothers and Balloons 

 

Icarus and the Sun 

(Integration with 

Tíreolaíocht/Eolaíocht) 

 

The Titanic 

 

Special Events: The Olympics 

(Integration with Tíreolaíocht) 

 

 

 

 

 

 

 

 

Stories 

 

St. Bridget 

St. Patrick 

 

Fionn and the Giant 

 

Oisín and Niamh in Tír na nÓg 

 

Christmas and Irish Christmas 

traditions 

 

Greek Myths – The Kings 

Secret/Labhraí Loingseach 

 

Anne Frank 



 

Strand: Change and Continuity 

 

 

Strand: Change and Continuity 

 

Strand Unit: Strand Unit: 

Change and Continuity in the 

Local Environment 

 

Schools & Teachers 

 

Clothes 

Change and Continuity in the 

Local Environment 

 

My local town* 

 

Electricity 

 

 

 

* linkage between the strands and stand units  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

Rang III 

 

 

Strand: Local Studies 

 

Strand Unit:  

My Family 

 

Family Tree 

 

Family crest 

 

Christian name and surname origins 

 

Personal storyline/timeline of growth 

 

Homes 

 

Changes to buildings 

 

Electricity in the home 

 

An observation of the change of: 

Design 

Furniture 

Appliances 

House types 

(Teacher’s choice) 

 

My School 

 

An observation of change of: 

Buildings 

Textbooks 

Furniture 

Rolla  

(Teacher’s choice) 

 

Use of timelines 

 

Create a class time capsule  

 

Feasts and Festivals in the Past 

 

Christmas 

 

Hanukkah 



 

Easter 

 

Games and Pastimes in the Past 

 

A choice of: 

Games from the past 

 

Games played by grandparents 

 

Games from other societies 

 

Buildings, sites and ruins in my locality 

 

Explore Clerihan Church history 

 

My Locality throughout the Ages 

 

Explore Clerihan throughout the ages 

(Teacher’s choice of features) 

 

 

Strand: Story 

 

Strand Unit: 

Stories from people who lived in the past 

 

St. Brigid 

 

St. Patrick 

 

Personal Timelines 

 

Myths and Legends 

 

Setanta 

 

An Breadán Feasa 

 

Atlanta’s Race 

 

Theseus and the Minotaur 

 

Pegasus  

 

 

Strand: Change and Continuity 



 

Strand Unit: 

 

(Teacher’s choice) 

Food and Farming 

Clothes 

Houses and homes 

Transport 

Communication 

Shops and fairs 

Schools and education 

 

The Space Race 

 

 

Strand: Early peoples and ancient societies 

 

Strand Unit: 

 

Christians 

 

Aztecs 

(Integration with Tíreolaíocht) 

 

 

Strand: Life, society, work and culture in 

the past 

 

Strand Unit: 

Life in: 

Norman Ireland 

 

Since the 50s in Ireland (including the space 

race) 

 

 

 

* linkage between the strands and stand units  

 

 

 

 

 

 

 

 

 



Rang IV/V/VI  

(To be covered on a three year rotation with class teacher deciding on 

appropriate detail for each topic of study depending on ability level) 

 

Bl. 1 

 

 

Bl. 2 

 

Bl. 3 

 

Strand: Local Studies 

 

 

Strand: Local Studies 

 

 

Strand: Local Studies 

 

Strand Unit:  Strand Unit:  Strand Unit:  

Homes 

 

N/A 

 

Homes 

 

Compare/classify/investi

gate building 

 

Homes 

 

N/A 

My School 

 

N/A 

My School 

 

N/A 

My School 

 

Explore the history of 

Clerihan N.S. 

 

Feasts and Festivals 

in the Past 

 

Halloween 

 

Feasts and Festivals 

in the Past 

 

Easter 

 

Feasts and Festivals 

in the Past 

 

N/A 

 

Games and Pastimes 

in the Past 

 

Games from 

Grandparents 

 

Games and Pastimes 

in the Past 

 

N/A 

Games and Pastimes 

in the Past 

 

School yard games in 

the past 

Buildings, sites and 

ruins in my locality 

 

N/A 

Buildings, sites and 

ruins in my locality 

 

N/A 

Buildings, sites and 

ruins in my locality 

 

School sites 

 

My Locality 

throughout the Ages 

 

N/A 

My Locality 

throughout the Ages 

 

The Church in Clerihan 

My Locality 

throughout the Ages 

 

Schooling in Clerihan 

 

 

Strand: Story 

 

 

Strand: Story 

 

 

Strand: Story 

 

Strand Unit: Strand Unit: Strand Unit: 

Stories from the lives 

of people in the past 

Stories from the lives 

of people in the past 

Stories from the lives 

of people in the past 



 

St. Patrick/St. Brigid 

 

Michael Collins 

(optional link to Béarla 

– Katie’s War (novel)) 

 

 

St. Patrick/St. Brigid 

 

Lusitania 

 

Daniel O’Connell 

 

St. Patrick/St. Brigid 

 

The Titanic 

 

 

Myths and Legends 

 

Tír na nÓg 

 

Clann Lir 

 

A Roman Myth* 

(Integration with 

Tíreolaíocht) 

 

 

 

Myths and Legends 

 

Salmon of Knowledge 

 

The Death of 

Cúchulainn 

 

An Egyptian Myth* 

(Integration with 

Tíreolaíocht) 

 

Myths and Legends 

 

Fionn and the Dragon 

 

Brown Bull of Cooley 

 

A Maori/Aboriginal 

Myth* 

(Integration with 

Tíreolaíocht) 

 

Strand: Change and 

Continuity 

 

 

Strand: Change and 

Continuity 

 

 

Strand: Change and 

Continuity 

 

Strand Unit: Strand Unit: Strand Unit: 

Transport 

Barter, trade and 

money 

 

 

 

 

 

Houses and homes 

Workshops and 

factories 

 

 

Schools and 

education 

(additional in 5th/6th) 

Energy and Power 

(Integration with 

Tíreolaícoht/Eolaíocht) 

 

 

Strand: Early peoples 

and ancient societies 

 

 

Strand: Early peoples 

and ancient societies 

 

 

Strand: Early peoples 

and ancient societies 

 

Strand Unit: Strand Unit: Strand Unit: 

Stone Age 

Romans  

Incas 

 

Bronze Age 

Egyptians 

Samarians 

Vikings/Celts 

 

Australasian  

 

Strand: Life, society, 

work and culture in 

the past 

 

 

Strand: Life, society, 

work and culture in 

the past 

 

 

Strand: Life, society, 

work and culture in 

the past 

 

Strand Unit: Strand Unit: Strand Unit: 



Life in: 

Norman Ireland (brief) 

Language and culture in 

the 19th and 20th century 

 

Life in: 

Norman Ireland (brief) 

During WWII 

Life in: 

Norman Ireland (brief) 

Since the 50s in 

Ireland* 

 

 

Strand: Eras of 

change and conflict 

 

 

Strand: Eras of 

change and conflict 

 

 

Strand: Eras of 

change and conflict 

 

Strand Unit: Strand Unit: Strand Unit: 

The Great Famine 

(optional link to Béarla 

– Under the Hawthorn 

Tree (novel)) 

 

Traders, explorers, 

colonisers from Europe 

– Columbus  

 

Renaissance 

Reformation in Ireland 

 

 

 

 

 

Modern Ireland* 

Traders, explorers, 

colonisers from Europe 

– Polo/Diaz 

 

Strand: Politics, 

conflict and society 

 

 

Strand: Politics, 

conflict and society 

 

 

Strand: Politics, 

conflict and society 

 

Strand unit: Strand unit: Strand unit: 

Revolution in America, 

France and Ireland – 

French Revolution 

 

1916 and foundation of 

the State 

 

 

 

rRevolution in America, 

france and Ireland – 

1798 Rebellion 

 

O’Connell and catholic 

emancipation 

 

 

 

16th and 17th century 

Ireland- Plantations 

 

 

Northern 

Ireland/Ireland, Europe 

and the world since 

1960 

 

 

* linkage between the strands and stand units  

 

 

 

 

 

 

 

 

 

 

 

 



Skills Development 

In order to ensure that there is a balance between skills development and 

acquisition of knowledge throughout the programme, historical topics are 

introduced and discussed with increasing levels of detail in each class.  

 

The strategies used by each class teacher to develop the child’s skills and concept 

development come under Working as an historian which describes the historical 

skills and concepts that children should develop as they encounter topics in 

history. Depending on the class level, these skills can include: 

 Time and chronology  

 Change and continuity  

 Cause and effect  

 Using evidence  

 Synthesis and communication  

 Empathy 

 

Methodologies 

 

A variety of approaches will be used so that children’s learning experiences in 

history will: 

 

 arouse enthusiasm and curiosity about the past 

 encourage discussion and a questioning, critical attitude to accounts of the 

past and, as children grow older, to the evidence used to support these 

accounts 

 develop historical skills and wider skills of co-operation, communication 

and problem-solving 

 engage children in lively, purposeful activity in the classroom and in 

extensive exploration of the local environment 

 

1. Telling a Story 

 

Using stories is one of the most basic and fundamental techniques in history 

teaching, involving as it does the recounting of past events and human actions. 

Good storytelling by the teacher or invited guests will foster historical 

development by: 

 

• commanding attention and promoting listening and recall skills 

• stimulating discussion and questioning 

• extending children’s vocabulary and knowledge 

• having a strong sense of sequence – a clear beginning, development, and 

resolution or ending – which will encourage children’s sense of chronology 

• appealing to children’s sense of curiosity, their emotions and imaginations; 

allowing them to return to the past and empathise with the feelings and 

circumstances of the characters portrayed. 

 

Stories will play a number of roles in the history programme: 

 



• stories will be used as independent units of work. Biographical accounts of 

people from a variety of backgrounds will be an important component in the 

history programme at all levels. The curriculum lays considerable stress on the 

need to include local, national and international figures and people whose lives 

are illustrative of a broad range of human experience. Stories will also be drawn 

from the lives of women and men who have made, and are making, contributions 

to other aspects of human endeavour, such as social, technological, scientific, 

cultural and artistic development 

• a story can act as a stimulus for the introduction of a unit of work; for example, 

the story of Colm Cille’s copying of a religious manuscript and the disputes 

which ensued 

could provide an ideal introduction to the life and work of the Early Christian 

monasteries 

 

• stories will be used as part of a wider piece of work on a historical theme. In 

the middle and senior classes particularly, the study of a period can be greatly 

enriched by the simultaneous telling or reading of a story or stories set in the 

period. Eye-witness accounts and fictional stories woven around historical events 

and characters (real or imagined) can help children to make the imaginative 

jump from the present to the context of the historical period in question 

 

• stories can foster the development of important values and attitudes,  

including stories from a range of perspectives, including those of various 

religious and ethnic groups, travelling and settled communities and people of 

diverse social backgrounds, can encourage the child’s appreciation of difference 

and foster attitudes of tolerance and mutal respect 

 

• stories are an important vehicle for the transmission of cultural heritage. 

 

Myths and legends have come to us from the oral histories of ancient societies. 

While obviously fictional and allegorical, many express truths about the values 

and beliefs of these peoples. Moreover, these stories form part of our cultural 

inheritance and shared ideas. Legends and myths therefore will have their role 

in the history programme and not just during the early years: the study of myths 

and legends will be an aspect of the work completed on civilizations and societies 

in the middle and senior classes. 

 

2. Reading Stories and Historical Fiction 

 

A well read story can be a very effective tool in the teaching of history. The 

teacher will  need to be completely familiar with the story and its historical 

background. The will identify and explain language and terms to the children 

and where possible use artefacts and evidence when reading the story. Attention 

will be paid to the value of voice and gesture 

and  wide-ranging follow-up discussions. 

 

Good historical fiction, either read by the children themselves or read to them 

can play a very important role in the development of historical understanding. 



One of the most useful roles which the novel can play is to allow the child to 

explore complex events and questions through the experiences of fictional yet 

believable characters. 

 

3. Personal and Family History 

 

Personal and family history provides an ideal starting-point for the exploration 

of the past. All work should connect back to the present time lives of the 

children. These studies should 

• enable children to establish their personal positions in time, become aware of 

the history of the immediate past and so facilitate the gradual development of a 

sense of the past 

• make children aware of some of the major relationships in their families, 

especially their own links to parents, siblings, grandparents, aunts and uncles 

• help children to explore instances of change and continuity in their own lives 

and those of others 

• equip children with the language of time, e.g. old/older, young/younger, 

before/after, then, same/different, etc. 

• provide opportunities for the examination of a range of simple evidence about 

their own past and that of their immediate family 

• gradually help children to see that the incidents, memories and evidence of 

their own past are of value and interest and so make the exploration of the past 

real and relevant to them 

• encourage the co-operation of the school, parents and wider community in the 

education of pupils in a meaningful and beneficial way. 

 

4. Using Evidence 

 

As often as possible the teacher will make extensive use of evidence by pupils at 

all levels. Opportunities to observe, handle, examine, question, compare, make 

deductions and draw 

conclusions from historical evidence will be of benefit to the child in a number of 

important ways: 

• finding and examining objects, pictures, buildings and other sources makes the 

history lesson an activity-based experience, one in which ‘the story of the past’ is 

clearly not predetermined but to be discovered for oneself 

• the examination of an item which has come from a different period (items as 

simple as a wooden pencil case used by a grandparent, a schoolbag of the 1970s) 

can help the child to develop a sense of a time different from the present. It can 

put the child in touch with the past and engender a sense of wonder and 

curiosity. 

• the handling of evidence contributes to the development of analytical skills: the 

ability to observe, discriminate, compare and weigh points of view and make 

deductions about human actions and decisions. These are essential skills to help 

the child to become a responsible adult in a democratic society where the media 

present a flood of evidence every day. 

 

Using Oral Evidence: e.g. interview with an old person / invited speaker 



 

Oral evidence is a vivid and immediate historical source which is particularly 

suited to the primary classroom.  

• it makes incidents and aspects of the past real for children. Hearing about an 

event from a person who can say ‘I was there’ makes the past believable 

• give children access to information that is almost impossible to obtain 

elsewhere. People’s memories carry far more information than is often written 

down about an event. Very often this information will be intensely personal.  

• ensure that the past is examined from a range of perspectives. The life 

experiences of the vast majority of people, particularly of many social, ethnic and 

cultural groups, are often under-represented in documentary evidence. 

• allow us to share in the feelings of participants in events in the past 

• help older children, especially, to examine how a person’s perspective can affect 

their memories of the past 

• help develop children’s sense of time.  

 

Using Artefacts: objects which have been used by people in the past for practical 

or aesthetic purposes. 

 

Making use of artefacts is important because: 

• the handling and investigation of historical artefacts is by its nature activity-

based and can have a strong motivating influence in the teaching and learning of 

history 

• children who have reading or other learning difficulties can be at least as 

effective as their classmates in analysing and making deductions from the 

evidence of artefacts 

• the use of artefacts as historical evidence makes an important contribution to 

achieving a broad and balanced understanding of history. Writing has existed for 

a comparatively short part of human history, and even when used it tended to be 

the preserve of the rich, powerful and well educated. Objects, on the other hand, 

have been used and owned by all classes of people and by women as much as 

men 

• examining artefacts can help children to appreciate the ingenuity of people in 

the past. Because the technologies available to us today are so much more varied 

and sophisticated, the appliances, tools and items we make and use appear to be 

much ‘better’ than those used by people in the past. By examining historical 

artefacts children can appreciate that people in the past were equally creative at 

solving practical problems, given the constraints of the technologies available to 

them 

• artefacts provide particularly valuable opportunities to examine instances of 

cause, effect, change and continuity. They will often reflect the needs, 

circumstances or technologies of their users, and the development of related 

objects over time may be traced, for example ‘lamps and lights through the 

centuries’. 

 

Sources of artefacts: parents / grandparents / wider family circle / junk shops / 

car boot sales / retired workers / local museum / modern replicas from craft shops 

etc. 



 

Framework for examining historical artefacts: Teacher Guidelines P.85 

 

 

Using Pictures and Photographs: 

 

Pictures and photographs are types of evidence particularly suited to primary 

school children, as 

• they may be used with all ages of children and abilities, as difficulties of 

readability are avoided 

• they may be incorporated in various types of lesson: they may be discussed in a 

whole-class situation if enlarged on a chart or overhead projector or used with 

small groups or individuals 

• they give the teacher opportunities to encourage the development of higher-

order critical skills such as deduction and recognition of bias – skills which could 

be difficult to 

practise using documentary sources. 

 

Using paintings and drawings which can be sourced from: 

 

• many galleries and historic houses publish copies of their holdings in slide, 

postcard, poster or book form 

• calendars are often available from galleries, companies and other institutions 

• art books and exhibition catalogues are often expensive, but most will be 

available from local libraries 

• some libraries have framed copies of prints from national and other galleries 

available for loan 

• many pictures are reproduced in textbooks and reference works 

• an increasing number of galleries are providing access to their collections on 

the internet and on CD-ROM 

• sometimes children can view the picture in the gallery or in the house in which 

it is displayed, and this is often the most effective approach. 

 

Photographs 

 

Photography dates from the middle of the nineteenth century. Huge collections of 

photographs were taken throughout the second half (particularly the last 

quarter) of the nineteenth century and during the twentieth century. The 

Lawrence Collection and the Poole Collection in the National Library and others 

such as the Father Brown Collection, for example, contain thousands of prints 

from the nineteenth and twentieth centuries 

 

Photographs are therefore much more likely to show the lives of ordinary people. 

They are also much more readily available: scenes of Irish towns and localities 

included in the Lawrence Collection, for example, are often  reproduced and sold 

in picture shops and in interior furnishers. They are also frequently seen in 

books of photographs, local histories, 

calendars and posters. 



 

Change and continuity through photographs 

 

Comparing a photograph or picture of a scene in the past with the present 

appearance of the place can be an excellent way of allowing children to focus on 

change and continuity. 

 

An old photograph could also be compared with a contemporary photograph of 

the scene taken by the teacher. These could be examined in the classroom or 

included in a trail leaflet so that children will compare the old photograph with 

the site today. 

Children will make more acute observations if their attention is directed in the 

first instance to specific items or aspects of the scene, for example particular 

houses or shops, certain items of street furniture or forms of transport. 

Questioning and discussion should direct attention to aspects which have 

changed, but also to items which have remained the same. Often the upper floors 

of buildings in towns will be largely unchanged, while the ground floors will have 

been altered. 

 

Thatched roofs may have been replaced by slate, but the heights of buildings 

may retain the original line. This type of exercise does not require very old 

photographs. Much useful work can be completed by comparing items in 

relatively recent photographs with 

their present appearance: for example, the background of family photographs 

will often include furniture, the outside of a house, the garden or a car, all of 

which may have changed. In rapidly growing urban areas the appearance of the 

environment may have altered relatively quickly. If possible, schools or teachers 

might consider recording some 

of these changes as they occur so that a photographic record is preserved for 

future history work. 

 

 

5.        Using the Environment: 

 

One of the most important sources of evidence about the past is the environment 

in which our children live. At times we may be inclined to say ‘there’s nothing of 

importance here,’ but the ‘ordinary’ buildings, roads, walls, fields and other 

elements of the natural and built environment have been shaped by the actions, 

needs and tastes of people in the past. Virtually all towns, villages and rural 

areas have undergone considerable change in the nineteenth and twentieth 

centuries. These changes are mirrored in their physical features, which are a 

valuable and accessible historical source, and the curriculum stresses the 

importance of children exploring their locality thoroughly. 

 

By exploring the local environment systematically the teacher will: 

• make the study of local events, people and their life-styles immediate and 

tangible for the child 

• stimulate interest in the features of the locality 



• foster the child’s aesthetic awareness 

• promote a sense of responsibility for the care and enhancement of the local 

environment 

• contribute to the child’s sense of local identity 

• provide excellent opportunities for integrated studies 

• encourage the use of a wide range of historical and other skills 

 

Linkage and Integration 

 

Linkage:  

Wherever possible teachers will explore the possibility for linkage across the 

History Curriculum. Study of each unit will provide opportunities for the 

simultaneous development of historical skills and concepts.   

 

Integration:    

We will seek opportunities for integration across the Geography, History and 

Science Curriculum. Other links can be made between history and other 

curricular subjects. A list of possible integrated themes are as follows:    

 

Gaeilge: 

Scéalta stairiúla 

    

English:  

Recording of information found in factsheets or projects.  

Stories from other countries   

Extension of vocabulary using Historicalterms 

Discussing, debating and reporting information found.   

 

Maths: 

Different currencies  

 

Visual Arts:  

Art from the past 

 

Drama:  

Role play and conscience alley as a way to develop ideas and attitudes of 

Historical topics. Stories of travel and exploration etc. 

 

SPHE:  

Myself and my Family 

Discussing roles and responsibilities relating to Historical happenings 

Myself and the Wider World   

 

PE:  

Folk dances  

Orienteering  

Games 

 



R.E.: 

Mapping of the Biblical times 

Cultures/Histories of Biblical lands 

 

Assessment 

 

Assessment is a central part of the everyday learning and teaching process in 

History. It can provide valuable information on the child’s progress and on the 

effectiveness and suitability of the programme and the teaching methods being 

used. Both formal and informal assessment can be deployed in implementing the 

History programme.    

 

Clerihan N.S. uses the following tools of assessment to assess a child’s 

knowledge and understanding of historical matters, the acquisition of historical 

skills and the development of attitudes.    

 

Teacher observation  

Teacher observation might focus on  

• the ability of the child to co-operate and work in groups or to work 

independently 

• the informal interactions between the child and adults and between the child 

and other children  

• the quality of presentation of work 

• particular interests or aptitudes displayed by the child  

• the participation and interest of the child in a variety of activities 

• the level of personal or social responsibility exhibited by the child 

• the reliability of the child in carrying out established routines  

• the perseverance of the child in carrying out a task 

• the child’s awareness of the difficulties of others and his willingness to help 

• the questions the child asks and the responses the child makes to questions 

and suggestions made by the teacher  

• various behaviours, for example shyness, leadership ability, level of self-

confidence, the tendency to be anxious, sense of fair play, assertiveness, 

aggression, readiness to take risks and meet challenges  

• physical and emotional maturity  

• the ability of the child to engage in assessing her progress and reflecting on 

his/her learning 

  

Clerihan N.S. uses the following recommended formal tools for assessment in 

History:  

Teacher designed tasks and tests  

Work samples, portfolios and projects  

Homework tasks   

 

These records will inform the teacher of the progress of the child, the 

effectiveness of teaching methodologies employed and will also inform future 

planning. The assessment records will form the basis for reporting and 

discussing the child’s progress. This information will be relayed at 



Parent/Teacher meetings and in annual school reports.    

 

Recording assessment:   

Children’s records  

Copy books  

Check lists  

Children’s own work samples  

Individual Projects 

Group Projects 

Class Projects 

Self-Assessment and Reflection 

KWL   

Termly Teacher Designed Tests in Senior Classes 

 

Differentiation 

 

It is important that all children experience a rounded education. History plays a 

pivotal role in this education and so we will do our best to ensure that every child 

will have opportunities to engage in learning activities appropriate to their 

abilities.  Teachers will use a mixture of whole-class teaching and group work, 

with different groups set tasks of various complexities. Teachers will develop 

their questioning techniques spanning from simple recall to more complex and 

analytical skills, so that all pupils will have opportunities for success. Different 

ways of recording and communicating findings will be encouraged, such as 

drawing, ICT, written records, oral reports and models. Children will be provided 

with opportunities to work co-operatively.   

 

 Common lesson content can be used with all pupils, but different groups 

will work on tasks of varying complexities. 

 Topics appropriate to their ability will be planned for the more able/ less 

able.  

 Oral questioning by teacher should range from relatively simple to more 

challenging. Communication skills can vary. Children may record their 

work by writing, drawing, model building, computer-aided work, etc.  

 Children who are exceptionally able will be encouraged to carry out 

supplementary studies and recordings.  

 Whole class teaching and focused group work  

 Discussion work, variety of styles from lower order to higher order 

questions 

 

Organisational Planning 

 

Timetable: Our teachers work in keeping with the recommendations in the 

Primary School Curriculum (page 70) for SESE, i.e. a minimum of two and a 

quarter hours in Infant years, with three hours for classes 1st – 6th per week. 

On occasion, time will be blocked as appropriate. This might occur when working 

on an integrated project or exploring local/national history. The above 

recommended time allocations may have to be altered to allow for the increased 



time to be given to literacy and numeracy. In Infant Classes this time may also 

be incorporated into part of the Aistear time allocations. 

 

Homework:  

Homework will reflect an active learning approach and will reinforce information 

already taught in class through text book, workbook or worksheet exercises. It 

may also require pupils to undertake some research e.g. researching historical 

figures/events 

 

 The curriculum is presented as a two-year cycle. (senior end is on a 

rotational 3 year basis due to class split) 

 We will introduce SESE integrated topics in a planned way.  

 Cuntas Míosúil will assist in the evaluating progress in History and 

inform future teaching. 

 

Health & Safety 

 

To ensure the health and safety of children and adults, thorough preparation is 

vital. If we invite parents to help in the supervision of field trips they should be 

fully briefed on all aspects of the outing and Garda Vetted (where appropriate). 

 

Parental Involvement 

 

Parents are the child’s first teacher. As such, they have a very important role in 

their child’s education. They can be involved in many ways in supporting our 

History Plan.  

 Parents have an important role to play as custodians of local knowledge 

that can be shared with their children as they explore the various aspects 

of the local history 

 Parents are encouraged to help out with supervision during fieldwork 

when/if needed.  

 Parents are welcome to view results of projects, surveys, investigations in 

the school or read about them in the school newsletter or website   

 

Special event – international festival / inter- cultural day  

International festival may be held to celebrate the multiculturalism of our school 

community.  

   

Implementation 

 

(a) Roles and Responsibilities 

The plan will be supported, developed and implemented by all the staff. 

Feedback is encouraged from all staff. 

(b) Timeframe  

The plan will be implemented from September 2015.    

 

Review   

(a) Roles and Responsibilities  



 

The whole staff will be involved in the review of the implementation of the 

History Plean Scoile.  

(b)  Timeframe  

This will be reviewed as per other subject plans. Our aim is to review this plan in 

June 2016. 

 

The following criteria will indicate success:   

 The implementation of the plan will be reflected in the Cúntas Miosúil 

 The acquisition of Historical skill will be both age appropriate and 

cumulative 

 The children’s’ portfolios, copies and projects provide information to the 

teacher on understanding of content and use of Historical skills  

 Inspectors’ suggestions and reports will be taken on board 

 The plan hopes to promote the key considerations of the curriculum 

because it contains contributions from all class levels and, as a result, 

ensures a balance of all the strands 

 


